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About  the  Guidelines  
This  set  of  guidelines  serves  as  a  framework  for  teaching  environmental  educa on  in  urban  communi es.  Urban            
environmental  educa on  promotes  both  social  and  environmental  change  within  ci es.  It  aims  to      create  an  informed  
ci zenry  by  increasing  communi es’  environmental  literacy  and  stewardship  eﬀorts.      The  guidelines  are  based  on    
innova ve  research  that  shows  great  value  in  connec ng  urban  communi es  to  their  surrounding  built  and  natural  
environments.

Key  Terms  and  Deﬁni ons:
Environmental  Educa on  builds  on  a  core  of  essen al  themes  that  deﬁne  its  approach  to  educa on.                                                            
Some  of  these  key  concepts  are:  
Systems  and  Interdependence:  Systems  help  make  sense  of  a  large  and  complex  world.  A  system  is  made  up  of  parts.  
Each  part  can  be  understood  separately.  The  whole,  however,  is  understood  only  by  understanding  the  rela onships  
and  interac ons  among  the  parts.  The  human  body  can  be  understood  as  a  system;  so  can  galaxies.  Organiza ons,  
individual  cells,  communi es  of  animals  and  plants,  and  families  can  all  be  understood  as  systems.  And  systems  can  
be  nested  within  other  systems.              Human  well  being  is  inextricably  bound  with  environmental  quality.  Humans  are  a  
part  of  the  natural  order.  We  and  the  systems  we  create—our  socie es,  poli cal  systems,  economies,  religions,            
cultures,  technologies—impact  the  total  environment.  Since  we  are  a  part  of  nature  rather  than  outside  it,  we  are  
challenged  to  recognize  the  ramiﬁca ons  of  our  interdependence.”
Sense  of  Place:  The  importance  of  where  one  lives;  Beginning  close  to  home,  learners  forge  connec ons  with,                
explore,  and  understand  their  immediate  surroundings.  The  sensi vity,  knowledge,  and  skills  needed  for  this  local  
connec on  provides  a  base  for  moving  out  into  larger  systems,  broader  issues,  and  an  expanding  understanding  of  
causes,  connec ons,  and  consequences.  Personal  iden ﬁca on  with  place  is  encouraged.
Integra on:    Disciplines  from  the  natural  sciences  to  the  social  sciences  to  the  humani es  are  connected  through  the  
medium  of  the  environment  and  environmental  issues.  Environmental  educa on  oﬀers  opportuni es  for  integra on  
and  works  best  when  infused  across  the  curriculum,  rather  than  being  treated  as  a  separate  discipline  or  subject  area.
Roots  in  the  real  world:    Learners  develop  knowledge  and  skills  through  direct  experience  with  the  environment,      
environmental  issues,  and  society.  Inves ga on,  analysis,  and  problem  solving  are  essen al  ac vi es  and  are  most  
eﬀec ve  when  relevant  to  the  real  world.  
Lifelong  Learning:  Cri cal  and  crea ve  thinking,  autonomous  decision  making,  communica on,  and  collabora ve  
learning  are  emphasized.  These  skills  are  essen al  for  ac ve  and  meaningful  learning,  both  in  school  and  over  a            
life me.

How  to  Use  Guidelines:  
Beneath  each  guideline  you  will  ﬁnd  direct  ac ons  that  prac oners  of  urban  EE  can  apply  to  their  programs,                
prac ce,  and  pedagogy.  Each  guideline  also  includes  a  tool,  resource,  or  example  to  help  illustrate  these  values  and  
ac ons  in  the  ﬁeld.

Our  deﬁned  community  is:____________________________________________________

Diagram  of  Guidelines
Guideline
SYSTEMS  AND                                              
INTERDEPENDENCE

Ac on
Learn  the  community    dynamics  
and  demographics

Developed  awareness  of  the  community  
culture.

Prac ce  openness  and                      
Embrace  Diversity

Iden fy  how  you  will  step  out  of  your  
norm  to  embrace  their  community                    
dynamics.  

Listen  to  the  community

Iden fy  the  needs/wants  of  the                                        
community.

Increase  community  awareness

Inform  the  community  on  how  your  will    
address  those  needs/wants.

Community  Par cipa on  and  
Stewardship

SENSE  OF  PLACE

Incorporate  place-based              
programming  
Incorporate  experien al          
learning  

INTEGRATION

ROOTS  IN  THE  REAL  
WORLD

Develop  sustainable  community                                
par cipa on  for  now  and  in  the  future.
Create  environment  for  iden fying  a  sense  
of  place.
Create  environment  for  exploratory              
learning.  

Evaluate  fully

Develop  methodology  to  track  your                      
successes  and  failures.  

Focus  on  solu ons  

Ensure  solu ons  within  programs.

Find  common  ground

Create  environment  to  develop  connec-‐
ons.
Iden fy  partners,  stakeholders  and                      
rela onships  within  the  community.

Develop  though ul                                  
rela onships  and  partnerships  
with  community  members/
organiza ons  
Deﬁne  the  common  goals  of  the  
partnership

Develop  common  goal  of  project  from  all  
stakeholders.

Establish  individual                                  
expecta ons  for  each  partner

Iden ﬁca on  of  individual  group  roles.

Create  space  to  celebrate          
partnerships

Created  environment  for  sharing  successes  
and  failures.

Iden fy  the  exper se  and          
assets  of  the  community

Iden fy  community  assets.

Support  community  needs

Iden fy  how  your  organiza on  can  meet  
community  needs.

Tailor  programs  to  diﬀerent  
backgrounds

LIFELONG  LEARNING

Outcome

Create  availability  and                          
relevance  to  all  ages
Develop  Ac on  Strategy

Foster  Inquiry  and  Leadership

Change  your  previous  approach  to  meet  
the  needs  of  the  community.
Iden fy  implementa on  strategy.
Iden fy  how  to  build  on  the  strengths  of  
the  community.
Create  environment  for  community                  
feedback  and  improvement.  

Guideline  1:  Systems  and  Interdependence  
Community  EE  openly  acknowledges,  values  and  celebrates  all  forms  of  human  diversity,  including  but  not  limited  
to  racial,  ethnic,  cultural,  and  socioeconomic.    Inclusiveness  engenders  the  best  in  all  community  members.
Ac ons:
Learn  the  community  dynamics  :    Awareness  of  who  is  in  your  community  is  the    ﬁrst  step  in  deﬁning  the  goals  
and  objec ves  of  your  educa on  plan.    For  whom,  how,  where,  and  why  are  your  programs  needed?
Embrace  diversity:  Resist  staying  in  your  comfort  zone  even  if  it  feels  uncomfortable.  Incorpora ng  diversity  into  
programs  means  acknowledging  diﬀerent  ages,  cultures,  values,  and  perspec ves  and  understanding  how  our  
own  backgrounds  inﬂuence  our  interpreta ons.
Listen  to  the  community:  Iden ﬁca on  of  the  wellness  issues  by  hearing  what  people  say,  rather  than  imposing  
preconceived,  good  inten oned  wellness  concepts,  will  be  cri cal  for  success.  
Increase  community  awareness:  Educate  about  poten ally  relevant  community  health  (physical,  mental,  emo-‐
onal,  environmental)  issues  in  prepara on  for  asking  for  the  community’s  par cipa on  and  input  in  the  iden ﬁ-‐
ca on  of  the  wellness  issues  process.                      
Foster  community  par cipa on:  Encourage  community  members  to  par cipate  in  iden ﬁca on  of  the  wellness  
issues.      
Get  everyone  involved:  Community  par cipa on  in  how  these  wellness  needs  
will  be  addressed  will  be  essen al.
Tools/Example(s):
“Principles  for  cross-cultural  communica on”

Guideline  2:  Sense  of  Place  
Community  EE  is  built  on  a  founda on  of  high  quality  programs  designed  with  
ar culated  goals  and  objec ves  that  reﬂect  and  are  relevant  to  the  community’s  
interests  and  capaci es.
Ac ons:
Incorporate  place-based  programming:  Ensure  that  your  programs  allow  par ci-‐
pants  to  deﬁne  and  explore  the  space  for  themselves.  Support  and  encourage  self-iden ﬁca on  and  personal  
connec ons  with  the  space  whether  that  is  a  par cular  tree,  park,  neighborhood,  or  city.
Incorporate  experien al  learning:  Give  par cipants  access  to  experien al  learning  and  allows  learning  to  occur  
anywhere.  Incorporate  sensory-based  ac vi es  and/or  unstructured  explora ons  into  your  programs..
Evaluate  fully:  measure  impact  using  par cipatory  techniques  in  order  to  improve  programs,  ensure  accountabil-‐
ity,  maximize  the  eﬀects  of  future  eﬀorts,  and  understand  the  eﬀects  of  EE  on  other  issues  and  eﬀorts  in  the  com-‐
munity.
Focus  on  solu ons:  avoid  presen ng  problems  without  presen ng  or  crea ng  a  process  to  develop  solu ons.  Ur-‐
ban  EE  should  inspire  hope  and  mo va on  to  act.
Find  common  ground:  help  par cipants  ﬁnd  common  interests  and  creates  connec ons  to  one  another  to  
strengthen  group  iden ty  among  par cipants.  

Guideline  2:  Sense  of  Place  (con nued)  
Tools/Example(s):
Teach  for  America  -  an  organiza on  dedicated  to  inves ng  in  teachers  as  a  tool  to  bridge  the  educa on  gap.    
h p://www.teachforamerica.org/
The  Laboratory  School  at  the  Dr.  Eric  Jackman  Ins tute  of  Child  Study  has    excep onal  resources  like  “Tried  and  
true  examples  of  direct  experience”    to    support  place  based  learning.
h p://www.naturalcuriosity.ca/environmental.php?pgcat=branch2&sﬁeld=four

Guideline  3:  Integra on  
Community  EE  involves  the  forma on  or  development  of  sustainable  partnerships  
with  other  groups.
Ac ons:
Develop  though ul  rela onships  and  partnerships  with  community  members/  organiza ons:  Invest  the   me,  
energy  and  resources  into  ge ng  to  know  the  community
Deﬁne  the  common  goals  of  the  partnership:  Ensure  that  all  partners  involved  in  a  par cular  agreement  are  
working  towards  a  common  goal  and  understand  the  roles  of  other  partners.
Establish  individual  expecta ons  for  each  partner:  To  ensure  partnerships  func on  cohesively,  establish  individ-‐
ual  expecta ons  for  each  partner,  preferably  with  a  MOU.  Each  partner  should  be  held  accountable  for  these  ex-‐
pecta ons  as  the  partnership  evolves.  
Create  space  to  celebrate  partnerships:  Create  a  space  where  partners  can  be  recognized  for  their  contribu ons  
to  the  work.  
Tools/Example(s):  
The  Global  Rivers  Environmental  Educa on  Network  program  (GREEN)  schools  and  youth  are  connected  to  men-‐
tors  at  local  General  Motors  planets  who  provide  opportuni es  for  young  people  to  learn  more  about  the  water-‐
sheds  they  live  in  and  to  use  their  ﬁndings  to  create  las ng  solu ons  for  pressing  water  quality  issues.  Youth  are  
not  only  connected  to  their  local  watershed,  but  they  learn  from  community  stakeholders  who  are  in  professions  
that  use  the  real  life  applica on  of  the  science  they  learn  in  the  classroom.  
h p://www.earthforce.org/GREEN
The  Children  &  Nature  Network  -  an  extensive  resource  suppor ng  families  

Guideline  4:  Roots  in  the  Real  World
Community  EE  iden ﬁes  and  draws  on  resources  in  the  community  that  could  
help  the  eﬀort,  and  celebrates  the  posi ve  aspects  of  a  community.
Ac ons:
Iden fy  the  exper se  and  assets  of  the  community:  Consider  exis ng  assets  and  the  spectrum  of  capacity  
among  diverse  community  members.  Focus  on  the  assets  of  the  community  rather  than  the  weaknesses.
Support  community  needs:  Reﬂect  the  priori es  and  values  as  deﬁned  by  the  community.  Examine  the  values  
and  goals  of  your  organiza on  in  rela on  to  the  community’s  project  or  wellness  issue:  Analyze  your  organiza-‐
on's  values  and  capacity  to  ensure  mutually  beneﬁcial  outcomes.

Guideline  4:  Roots  in  the  Real  World  (con nued)
Tailor  programs  to  diﬀerent  backgrounds:  In  order  for  urban  EE  programs  to  be  eﬀec ve,  they  must  take  into  
account  the  background  of  diﬀerent  individuals.  Programs  and  ac vi es  should  be  tailored  depending  on  the  edu-‐
ca onal,  cultural  and/or  economic  background  of  par cipants.  
Create  availability  and  relevance  to  all  ages:  Community  EE  includes  engagement  opportuni es  for  intergenera-‐
onal  learning,  emphasizing  how  connec ons  to  nature  can  facilitate  connec ons  with  family  and  the  wider  com-‐
munity.
Measure  impacts:  Develop  ways  to  evaluate  the  short  term  and  long  term  impacts  of  your  urban  EE  programs.  
Ensure  they  are  relevant  to  the  audience,  and  allow  room  for  them  to  evolve.
Tools/Example(s):
“Green  is  for  everyone”
h p://www.vircs.bc.ca/environment/ﬁles/G4E_ENGO_web.pdf
“Measuring  the  success  of  environmental  educa on  programs”
h p://www.sierraclub.bc.ca/educa on/resources-tools/measure-success-of-environmental-educa onprograms_educators

Guideline  5:  Lifelong  Learning
Community  EE  encourages  cri cal  thinking,  autonomous  
decision  making,  long-term  sustainability  and  steward-‐
ship,  and  the  ability  to  translate  mo va on  into  ac on.
Ac ons:
Develop  an  ac on  strategy  that  builds  on  the  strengths  of  
the  community  and  ongoing  involvement  and  accounta-‐
bility.  Incorporate  future  impacts  into  your  program  ob-‐
jec ves.
Foster  inquiry  and  leadership.    The  more  ac ve  par ci-‐
pants  are  in  the  learning  process,  the  deeper  their  understanding.  
Allow  for  self-directed  learning.    Fostering  environmentally  literacy  means    allowing  individuals  to  iden fy  their  
own  role  and  rela onship  to  nature  and  the  community,  not  deﬁning  it  for  them.
Create  opportuni es  for  reﬂec on.  During  the  process  of  inquiry-based,  ac on-oriented  learning,  all  for  oppor-‐
tuni es  of  reﬂec on  to  ensure  youth  are  considering  what  is  working,  what  isn’t,  and  how  change  will  be  sus-‐
tained.  
Tools/Example(s):
Green  Corps  at  Cleveland  Botanical  Garden  -a  youth  focused  urban  garden  program  immersing  par cipants  in  a  
STEM  based  12  month  program.  
h p://www.cbgarden.org/lets-learn/green-corps.aspx

Conclusion
These  Community  Guidelines  are  based  on  a  core  of  essen al  themes  that  deﬁne  urban  environmental  educa on.  
Urban  environmental  educa on  is  inextricably  connected  to  community  wellness.  Successful  environmental  edu-‐
ca on  and  community  wellness  result  in  posi ve  social  and  environmental  change  within  communi es.  These  
Guidelines  serve  as  a  framework  for  teaching  environmental  educa on  and  addressing  community  wellness  in  
urban  communi es  .  In  the  end,  the  Guidelines    aim  to  enhance  environmental  literacy  and  stewardship  eﬀorts  
and  to  create  an  informed,  ac ve  ci zenry.        
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Community Environmental Education
supports communities in achieving social and
environmental goals, serving as an asset that
helps develop community capacity and leadership,
health/wellness, awareness, and public participation.
A distinguishing characteristic is emphasis on collaborative
goal-setting within the community; Community EE addresses
shared community goals and its success is measured in terms of
the community’s needs and expectations. Community EE
practitioners view themselves as part of a larger constellation of community programs, leaders,
and constituencies that work toward collaborative impact to improve quality of life.
Community EE is “underpinned by an environmental education framework aimed at educating
communities and empowering them with the skills, values, knowledge, and awareness to critically
assess and take action over local environment issues” (Blair, 2008), and it must ensure the
community has a robust voice in decision-making and democratic processes, as well as in promoting
environmental justice.
The Community Environmental Education Guidelines presented here are intended to complement
the NAAEE’s series of guidelines for environmental educators. Community EE programs are a form
of nonformal environmental education, and therefore many of the key indicators listed in the
Nonformal Environmental Education Programs: Guidelines for
Excellence apply. However, the nonformal EE guidelines
are more applicable to established programs with parent
organizations that already have defined missions, goals,
and objectives. Programs such as these find opportunities
to provide their educational curriculum in appropriate
venues, such as schools and neighborhood forums. In
Community EE, the participants identify what the
problem is and agree on what the shared mission, goals,
and objectives will be. The participants also determine
the process of resolution and operating principles they
will follow. Thus, the Community EE guidelines below
reflect the unique nature of Community EE and the key
themes Community EE should emphasize.

Key Theme 1: Assessment of community assets and needs
Community environmental education begins with identification of community assets and can
build on these to address needs. In approaching environmental issues, there can be a
tendency to focus on what is wrong; however, every community has strengths and assets
that are important to recognize in order to motivate members to participate, to capitalize
on key resources, to avoid reinventing the wheel, and to increase potential for sustaining the
program as well as to contribute to a more resilient community.
What to look for:
1.1 Building on community assets
Does the program recognize natural, social, cultural, and economic
assets of the community? Does the program identify existing community
leaders to contribute and serve as role models? Does it tap into local
knowledge, values, and energy?
1.2 Addressing community needs
Does the program have a process for soliciting input on and prioritizing community needs? Does it
address issues and topics that are relevant and important to community members?
1.3 Fostering inclusivity
Does the program explicitly state and demonstrate a celebration of and respect for diversity? Does it
seek to include program staff, volunteers, and adult and youth participants who reflect the diversity of
the community?
1.4 Nurturing partnerships
Does the program partner with community businesses, agencies, organizations, and individuals to share
in their expertise, energy, resources, and facilities? Do partners have shared goals and values? Do
partners complement one another to expand the reach of the program and to support and sustain it?
1.5 Representing the authentic voice of the community
Is the authentic community voice reflected in community engagement, ownership and ongoing
commitment? Does the program utilize
an iterative process of asset and
needs assessment, as well as
other characteristics
mentioned above,
such as inclusivity
and partnerships,
to foster the
expression
of this
authentic
voice?
See Sherry R. Arnstein’s
“A Ladder of Citizen Participation”
for more on levels of involvement

Key Theme 2: Civic Engagement
Community environmental education provides participants with meaningful opportunities for
civic engagement. An environmental education program designed to benefit an entire
community serves as a catalyst of community capacity in the arena of environmental action. Its
structure and programs provide community members with knowledge, skills, and support to
take an active role in civic dialogue and decision-making around environmental issues that
affect the community.
What to look for:

Community EE In Action
Urban Ecology Center: Milwaukee, WI

2.1 Developing civic engagement skills
Does the program introduce participants to key civic
skills such as organizing, planning, and communicating
with diverse groups? Does the program involve
participants in authentic projects in which they can
practice these skills in the context of real community
issues?

The Urban Ecology Center began with a
community of concerned neighbors who wanted
to take back their neighborhood park and make
it safe again. Riverside Park, which had been
neglected for years, had become crime ridden,
full of litter and invasive plants. Neighbors came
together and formulated an idea – could they
2.2 Supporting collaborative action
replace crime and litter with learning? In 1991,
Does the program encourage participants to identify they organized park cleanups and dog-walking
issues of concern and determine a course of action as schedules, and started to use the park to teach
a group? Does it support them to work to influence
neighborhood students about nature and
decision-making on these issues?
science. What hatched as an idea around a
neighbor’s dining room table grew into a non2.3 Building leadership capacity
Does the program help community members to take profit with a couple staff members in a trailer
a leadership role in the dialogue and decision-making parked in an urban park.
process around environmental issues? Does it
In 2004, after years of operating out of that
organize service learning, career exploration, and
double-wide classroom trailer, the Center
leadership training activities to foster effective,
opened a new community and education center
ongoing involvement from within the community?
in Riverside Park. The award-winning facility has
2.4. Creating empowerment and longevity
Do program participants take on leadership roles in
the program as they gain knowledge and skills? As the
program becomes well established, does the
community have the capacity and desire to sustain its
operations well into the future?

themed classrooms designed especially for the
school programs. In addition there is space
dedicated to the community for potlucks,
meetings, lectures and recreational activities.
Call it an Environmental Community Center.
Today, the Urban Ecology Center has
branched out into two other Milwaukee
neighborhoods. The Washington Park branch
opened in 2007 and serves communities and
schools on Milwaukee’s west side in a 135-acre
Olmstead-designed county park. The newlyopened third location on Milwaukee’s south side
is helping transform 24 acres of urban brownfields into a freshly planted outdoor learning
area. It is a vibrant and growing organization,
serving 77,000+ people each year and protecting
and restoring urban green spaces in Milwaukee.

Key Theme 3: Community Environmental Educator Skills
Community EE programs often address complex issues that can only be solved when people at
the heart of the problem work peacefully together to develop a shared understanding and come
up with a creative solution. Environmental educators can have a unique role to play in this
process; one which departs from the traditional delivery of instruction and materials. This role
in its broadest sense is called facilitation. It is about “creating and holding the space in which
interaction between people can take place; it is the role and function which works towards
making processes effective at achieving their aims, focusing on the quality of the process itself,
rather than the content of the process. As such, it is a distinctive role which demands particular
skills and attributes of those involved in performing it.” (Wageningen University CDI, 2012)
What to look for:
3.1 Educators as facilitators
Do the educators know how
to facilitate a stakeholder
process? Are they skilled in
stimulating constructive
dialogue among community
groups and fostering exchanges
where people suspend
judgment, listen to each other,
and understand what is being
said, even though they may not
agree?
3.2 Cultural Competency
Are the educators
knowledgeable about the
demographic and cultural
characteristics represented in
the community, and do they
take these characteristics into
account when they are
facilitating the process?
3.3 Awareness of power
dynamics
Are the educators aware of
the existing power structure
in the community and alert
to the risk of stronger
elements preempting the
process, thereby marginalizing
disadvantaged and
disempowered groups?

Community EE In Action
Eco-Schools USA
Eco-Schools USA serves K-12 schools throughout the United
States. Participants come to the program from a wide variety of
settings (urban to suburban to rural) and cultural and socioeconomic
backgrounds.
Eco-Schools USA guides participants through the process of
“greening” the school building, grounds, and curriculum. Schools
devise their own timeframe and choose which program areas to focus
on (such as energy, water, biodiversity, transportation, or food).
Decisions are made by a diverse team of students, teachers,
administrators, facilities staff, parents, and community volunteers. The
result: Each school comes up with a unique and creative way to
implement the program, one that is based on what feels most feasible,
relevant, necessary, and inspiring in their particular community.
For example, United High School in Armagh, Pennsylvania, is in a
rural district in the heart of coal country. Launching an Eco-Schools
program required a delicate touch to avoid concern about threats to
the livelihood of local citizens. The county had a recycling center but
no pickup services, and the school began a recycling program as part
of their Eco-Schools work. The school’s busing company volunteered
the use of a truck to haul recyclables to the county facility, and
students began encouraging their families to recycle. With large
renovations in the school’s future, they hope to include a recycling
drop-off site to serve the whole community.
In a very different setting in an industrial area of Chicago,
elementary students at another Eco-School, the Academy for Global
Citizenship, attend class in a green oasis in their underserved
community. Raised bed gardens, a green-roofed chicken coop,
nutritious meals, and an experiential, project-based curriculum serve
the school’s mission to “empower all students to positively impact the
community and world beyond.” This school, too, is preparing for the
future as they search for a permanent campus. The process provides
students with exciting real-world learning opportunities, such as
working with an architectural firm to design model “classrooms of the
future.” They hold a vision of the school as a learning laboratory that
will address the needs and broaden the horizons of students, parents,
and the whole community.

Key Theme 4: Social Learning Methodologies
The core of a Community EE program is that the participants are the ones who design and
create the process, and they do so by taking their needs into account as well as the degree to
which their individual capacities can contribute and sustain the project. With this in mind,
educational methodologies should be consistent with participatory action models that help
foster interactive, social learning.
What to look for:
4.1 Experiential Learning
Does the program offer the opportunity for learners to “touch
all the bases” as described in Kolb’s four stage learning cycle:
concrete experience, reflective observation, abstract
conceptualization, and active experimentation?
4.2 Project-Based Learning
Do the participants engage in a series of structured tasks that involve investigative skills, problem
solving, decision making, and evaluation? Are they directly involved in the construction of their own
learning experience and do they seek out resources that will help them achieve their goals?
4.3 Place-Based Learning
Do the participants use the community as one of the primary resources for learning, and as such, has
the program become rooted in the local culture, history, and environment of the place where they live?
4.4 Collaborative Learning
Do the participants engage in cooperative efforts to understand each other, explore common
concerns, and generate new ideas for agreed upon joint action? Do they question, explore, and share
their understandings about the problem they want to solve as well as their underlying assumptions?
Is there a process in place for conflict resolution?
4.5 Critical Thinking
Do the participants examine the reasons
for their own thinking and question
what others are thinking as well? Do
they discuss these thoughts openly with
each other?
4.6 Reflective Thinking
Do participants engage in regular
individual and collective reflection
activities that focus on how their
environmental program is proceeding
and what might be done to improve the
process? Does this reflective process
take place throughout the creation,
implementation, and conclusion of any
and all environmental programming
created by the community?
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